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This	
  lesson	
  plan	
  is	
  to	
  accompany	
  the	
  American	
  Stories	
  series	
  episode,	
  Paul’s	
  
Case,	
  by	
  Willa	
  Cather.	
  

A	
  transcript	
  of	
  the	
  story	
  is	
  included	
  at	
  the	
  end	
  of	
  this	
  lesson	
  to	
  print	
  so	
  
students	
  can	
  read	
  as	
  they	
  listen.	
  Teachers	
  who	
  cannot	
  play	
  the	
  audio	
  from	
  the	
  
website	
  can	
  read	
  the	
  story	
  aloud	
  or	
  have	
  students	
  read	
  it.	
  

This	
  lesson	
  plan	
  is	
  based	
  on	
  the	
  CALLA	
  Approach.	
  See	
  the	
  end	
  of	
  the	
  lesson	
  for	
  
more	
  informa=on	
  and	
  resources	
  on	
  teaching	
  with	
  the	
  CALLA	
  approach.	
  The	
  
following	
  slide	
  shows	
  the	
  five	
  parts	
  of	
  this	
  lesson	
  plan.	
  

Introduc5on	
  



Lesson	
  Elements	
  

Prepare	
  
Present	
  
Prac5ce	
  

Self-­‐Evaluate	
  
Expand	
  



Teach	
  vocabulary	
  and	
  new	
  concepts	
  

Prepare	
  

Introduce	
  the	
  story.	
  “Today	
  we	
  will	
  read	
  Paul’s	
  Case,	
  a	
  story	
  about	
  a	
  
young	
  man,	
  Paul,	
  who	
  feels	
  that	
  he	
  doesn’t	
  belong.	
  This	
  is	
  not	
  unusual	
  
for	
  a	
  high	
  school	
  student.	
  Paul’s	
  teachers	
  no=ce	
  his	
  feelings	
  and	
  
complain	
  about	
  him.	
  Do	
  you	
  know	
  anyone	
  like	
  this?	
  	
  

Listen	
  to	
  students’	
  responses.	
  If	
  they	
  do	
  not	
  give	
  an	
  example,	
  give	
  
one	
  of	
  your	
  own	
  when	
  you	
  did	
  not	
  feel	
  you	
  could	
  ‘fit	
  in’	
  to	
  a	
  
situa=on.	
  	
  

Show	
  the	
  images	
  on	
  the	
  following	
  slides	
  and	
  teach	
  the	
  vocabulary.	
  



Carnegie	
  Music	
  Hall	
  



Pi@sburgh	
  in	
  1902	
  



Vocabulary	
  
Pi@sburgh	
  -­‐	
  	
  Placename.	
  a	
  port	
  in	
  SW	
  Pennsylvania;	
  the	
  largest	
  river	
  port	
  in	
  the	
  US	
  and	
  an	
  

important	
  industrial	
  center,	
  formerly	
  with	
  large	
  steel	
  mills.	
  	
  

vein	
  -­‐	
  n.	
  any	
  one	
  of	
  the	
  tubes	
  that	
  carry	
  blood	
  from	
  parts	
  of	
  the	
  body	
  back	
  to	
  the	
  heart	
  

eyebrows	
  -­‐	
  n.	
  the	
  line	
  of	
  hair	
  that	
  grows	
  over	
  your	
  eye	
  

usher	
  -­‐	
  n.	
  a	
  person	
  who	
  leads	
  people	
  to	
  their	
  seats	
  in	
  a	
  theater,	
  at	
  a	
  wedding,	
  etc.	
  

uniform	
  -­‐	
  n.	
  a	
  special	
  kind	
  of	
  clothing	
  that	
  all	
  the	
  members	
  of	
  a	
  group	
  or	
  organiza=on	
  wear	
  

marble	
  -­‐	
  n.	
  a	
  kind	
  of	
  stone	
  that	
  is	
  oNen	
  polished	
  and	
  used	
  in	
  buildings	
  and	
  statues	
  

wallpaper	
  -­‐n.	
  thick	
  decora=ve	
  paper	
  used	
  to	
  cover	
  the	
  walls	
  of	
  a	
  room	
  

soprano	
  -­‐	
  adj.	
  	
  rela=ng	
  to	
  the	
  highest	
  female	
  singing	
  voice	
  or	
  the	
  highest	
  voice	
  part	
  in	
  a	
  singing	
  

group	
  

	
  



Present	
  

Introduce	
  the	
  task	
  to	
  students:	
  “As	
  we	
  read	
  the	
  story	
  today,	
  we	
  will	
  
prac=ce	
  the	
  strategy	
  personalize.	
  When	
  we	
  personalize,	
  we	
  think	
  
about	
  how	
  what	
  we	
  are	
  reading	
  relates	
  to	
  our	
  own	
  experiences.	
  Then	
  
we	
  use	
  that	
  knowledge	
  to	
  help	
  us	
  understand	
  the	
  story.	
  Today,	
  we	
  
will	
  try	
  to	
  personalize	
  in	
  rela=on	
  to	
  several	
  characters.	
  I’ll	
  show	
  you	
  
how	
  to	
  do	
  this.”	
  

Play	
  or	
  read	
  aloud	
  to	
  “His	
  teachers	
  aRacked	
  him	
  without	
  mercy.”	
  

Tell	
  students,	
  “We	
  have	
  three	
  characters	
  so	
  far.	
  I’ll	
  write	
  them	
  on	
  my	
  
chart,	
  then	
  talk	
  about	
  how	
  I	
  personalize	
  when	
  I	
  read	
  about	
  them.	
  ”	
  
Explain	
  as	
  you	
  fill	
  out	
  the	
  chart,	
  seen	
  on	
  the	
  next	
  slide.	
  Write	
  on	
  the	
  
board	
  or	
  display	
  on	
  a	
  screen	
  for	
  the	
  class.	
  

	
  

Explain	
  the	
  task	
  and	
  model	
  the	
  learning	
  strategy	
  



Explain	
  the	
  task	
  and	
  model	
  the	
  learning	
  strategy	
  

Character Descrip=on How	
  I	
  personalize

Paul	
   •  Hates school
•  Doesn’t do homework
•  Tall & thin; His clothes do not fit

•  I know some students who feel this way
•  I have seen some unhappy kids who do 

not keep up with school work
•  I know poor families can’t buy new 

clothes when children grow quickly. 

Paul’s	
  teachers	
   •  Don’t know what to do with Paul
•  They complain
•  They do not have mercy on Paul (they 

are unkind to him)

•  I have known teachers who don’t 
understand some students

•  I have heard teachers complain about a 
student

•  I feel angry because I have had teachers 
get angry with me, too

Paul’s	
  father	
   •  Doesn’t know what to do with Paul •  I know that many parents feel this way, 
sometimes I felt this with my son

Personalize	
  



Tell	
  students,	
  “Now	
  it’s	
  your	
  turn.	
  Make	
  a	
  table	
  on	
  your	
  paper.	
  As	
  we	
  
read	
  the	
  next	
  sec=on,	
  use	
  your	
  own	
  experiences	
  to	
  personalize.	
  Write	
  
the	
  things	
  you	
  personalize	
  on	
  your	
  own	
  paper.	
  Then	
  I	
  will	
  ask	
  you	
  to	
  
share	
  your	
  knowledge	
  with	
  your	
  partner.”	
  

Play	
  or	
  read	
  aloud	
  to	
  ‘Paul	
  felt	
  truly	
  happy	
  for	
  the	
  first	
  =me	
  that	
  
day.’	
  

“Now,	
  sit	
  with	
  your	
  partner	
  and	
  write	
  in	
  your	
  chart.	
  	
  What	
  do	
  the	
  
characters	
  do	
  in	
  this	
  part?	
  Can	
  you	
  personalize	
  based	
  on	
  your	
  own	
  
experiences?”	
  

Give	
  students	
  =me	
  to	
  work	
  together	
  in	
  their	
  groups.	
  Ask	
  students	
  
to	
  tell	
  you	
  what	
  they	
  wrote.	
  Fill	
  in	
  the	
  chart.	
  

	
  	
  
Allow	
  students	
  to	
  prac=ce	
  the	
  strategy	
  with	
  the	
  story	
  

Prac5ce	
  



Explain	
  the	
  task	
  and	
  model	
  the	
  learning	
  strategy	
  

Character Descrip=on How	
  students	
  personalize

Paul	
   •  Tell teachers what they want to hear
•  Smiles at the teachers
•  Bows politely to the teachers
•  Excited about going to his job
•  Loves wearing his uniform
•  Looks handsome and happy at work
•  Music makes Paul very happy

Paul’s	
  teachers	
   •  Art teacher tries to explain Paul’s 
behavior

People	
  at	
  the	
  concert	
  
hall	
  

•  Think Paul is charming

Personalize	
  (Con=nued)	
  



Explain	
  the	
  task	
  and	
  model	
  the	
  learning	
  strategy	
  

Character Descrip=on How	
  I	
  personalize

Paul	
   •  Tell teachers what they want to hear
•  Smiles at the teachers
•  Bows politely to the teachers
•  Excited about going to his job
•  Loves wearing his uniform
•  Looks handsome and happy at work
•  Music makes Paul very happy

•  I know some lie to make others happy
•  I know he is smiling from nervousness
•  I think he is trying to get along with the 

teachers
•  I know in the right situation some 

problem children are calm and happy
•  I know music can calm people with 

emotional problems

Paul’s	
  teachers	
   •  Art teacher tries to explain Paul’s 
behavior

•  I know teachers try to understand 
children

People	
  at	
  the	
  concert	
  
hall	
  

•  Think Paul is charming •  I know children often behave differently 
when away from their school and family

Personalize	
  (Example)	
  



Instruct	
  students	
  to	
  listen	
  again.	
  “With	
  your	
  partner,	
  listen	
  to	
  the	
  next	
  
part	
  of	
  the	
  story.	
  No=ce	
  what	
  Paul	
  thinks	
  about	
  the	
  concert	
  hall,	
  the	
  
hotel,	
  and	
  his	
  street.	
  Write	
  down	
  your	
  ideas	
  as	
  you	
  personalize	
  based	
  
on	
  this	
  part	
  of	
  the	
  story.	
  	
  I	
  also	
  want	
  you	
  to	
  think	
  of	
  what	
  advice	
  you	
  
would	
  give	
  to	
  Paul,	
  if	
  he	
  were	
  your	
  friend.”	
  

Play	
  or	
  read	
  aloud	
  to	
  ‘Paul	
  liked	
  to	
  spend	
  as	
  much	
  =me	
  as	
  he	
  
could	
  at	
  the	
  theater	
  where	
  Charley	
  Edwards	
  and	
  his	
  group	
  acted	
  
in	
  their	
  plays.’	
  

Guide	
  students	
  to	
  complete	
  their	
  chart	
  with	
  their	
  personaliza=on	
  of	
  
the	
  events	
  and	
  people	
  described	
  in	
  this	
  sec=on	
  of	
  the	
  story.	
  

	
  

Allow	
  students	
  to	
  prac=ce	
  the	
  strategy	
  with	
  the	
  story	
  



Explain	
  the	
  task	
  and	
  model	
  the	
  learning	
  strategy	
  

Character Descrip=on How	
  students	
  personalize

The	
  Schenley	
  Hotel	
   •  Has wide glass doors
•  Important people stay there
•  Warm, sweet air is inside
•  Has sparkling lights and marble floors 
•  the mysterious dishes of food being 

served in the hotel's dining room. He 
thought about green bottles of wine 
growing cold in silver buckets of ice.

Paul’s	
  house	
   •  Has ugly yellow wallpaper
•  Bed has an old red cover
•  His bathroom has a cracked mirror and 

gray floor

Paul’s	
  neighbors	
  on	
  
Cordelia	
  Street	
  

	
  

•  Houses are all alike
•  All children like mathematics
•  Visit with each other on Sundays

Paul	
   •  Wants to spend time with actors

Personalize	
  (Con=nued)	
  



Discuss	
  what	
  students	
  understand	
  by	
  applying	
  personaliza=on	
  to	
  this	
  
part	
  of	
  the	
  story.	
  Ask	
  students,	
  “What	
  advice	
  would	
  you	
  give	
  to	
  
Paul?”	
  

Give	
  students	
  =me	
  to	
  discuss	
  the	
  advice	
  they	
  would	
  give	
  to	
  Paul.	
  

Acknowledge	
  students’	
  advice	
  to	
  Paul	
  (for	
  example,	
  he	
  should	
  study	
  
music	
  or	
  drama,	
  or	
  look	
  for	
  a	
  music	
  group	
  he	
  can	
  join	
  at	
  his	
  school).	
  	
  
Let’s	
  read	
  the	
  rest	
  of	
  the	
  story.	
  Remember	
  to	
  personalize	
  if	
  you	
  can.”	
  

Play	
  to	
  the	
  end	
  of	
  the	
  story.	
  	
  

	
  

Allow	
  students	
  to	
  prac=ce	
  the	
  strategy	
  with	
  the	
  story	
  



Ask	
  students	
  to	
  evaluate	
  for	
  themselves	
  whether	
  the	
  strategy	
  helped	
  them	
  

Self-­‐Evaluate	
  

Ask	
  students	
  to	
  stay	
  with	
  their	
  partner	
  and	
  talk	
  about	
  the	
  final	
  
sentence	
  “Paul’s	
  was	
  a	
  bad	
  case.”	
  Encourage	
  students	
  to	
  explain,	
  
“What	
  does	
  this	
  mean?	
  When	
  someone	
  is	
  sick,	
  we	
  might	
  say	
  they	
  
have	
  a	
  bad	
  case	
  of	
  the	
  flu.	
  What	
  disease	
  does	
  Paul	
  have	
  a	
  ‘case’	
  of?”	
  

Give	
  students	
  =me	
  to	
  talk	
  about	
  their	
  ideas.	
  

Ask,	
  “Now	
  I’d	
  like	
  to	
  ask	
  –	
  what	
  do	
  you	
  think	
  about	
  using	
  this	
  
strategy,	
  personalizing,	
  when	
  you	
  read?	
  Did	
  it	
  help	
  you	
  follow	
  the	
  
story?	
  Write	
  a	
  sentence	
  or	
  two	
  on	
  your	
  paper	
  to	
  turn	
  in	
  about	
  how	
  
personalizing	
  helped	
  you	
  today.”	
  



Expand	
  

Ask	
  students,	
  “Are	
  there	
  other	
  =mes	
  when	
  you	
  can	
  personalize?”	
  

Listen	
  to	
  students’	
  responses.	
  

Con=nue,	
  “This	
  strategy	
  is	
  helpful	
  in	
  both	
  reading	
  and	
  listening.	
  
Personalizing	
  helps	
  us	
  to	
  see	
  the	
  common	
  human	
  experiences	
  in	
  what	
  
we	
  read.	
  	
  It	
  helps	
  us	
  to	
  understand	
  and	
  remember	
  the	
  people	
  and	
  
events	
  in	
  the	
  stories	
  we	
  read	
  or	
  hear.	
  Try	
  using	
  this	
  strategy	
  tonight	
  
when	
  you	
  do	
  your	
  homework,	
  or	
  in	
  your	
  next	
  class.	
  Let	
  me	
  know	
  how	
  
it	
  goes!”	
  

Ask	
  students	
  use	
  the	
  strategy	
  in	
  other	
  contexts	
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Our story today is called "Paul's Case."  Willa Cather wrote it. Donna de Sanctis adapted it for 
VOA Learning English. "Paul's Case" will be told in two parts.   

Paul hated school. He did not do his homework. He did not like his teachers. Paul's father did 
not know what to do with him. His teachers did not know either. One afternoon, all his 
teachers at Pittsburgh High School met together with him to discuss his case. Paul was late. 
When he entered the room his teachers sat waiting for him. 

He was tall for his age and very thin. His clothes were too small for him, but they were clean. 
He had a bright red flower in the button hole of his black jacket. One of the teachers asked 
Paul why he had come to the meeting. Paul said politely that he wanted to do better in school. 
This was a lie. Paul often lied. 

His teachers began to speak. They had many complaints. One said Paul talked to the other 
students instead of paying attention to the lessons. Another said Paul always sat in class with 
his hands covering his eyes. A third teacher said Paul looked out the window instead of 
looking at her. His teachers attacked him without mercy. 

Paul's eyebrows moved up and down as his teachers spoke. His smile never left his face, but 
his fingers shook as he touched the flower on his coat. At last the meeting was over. Paul's 
smile got even wider. He bowed gracefully and left the room. 

His teachers were angry and confused. The art teacher spoke for all of them when he said 
there was something about Paul that he didn't understand. "I don't think he really means to be 
bad," he said. "There's just something wrong with that boy."  Then the art teacher 
remembered one warm afternoon when Paul had fallen asleep in his class. Paul's face was 
white with thin blue veins under the skin. The boy's face looked tired and lined, like an old 
man's. His eyebrows moved up and down, even in his sleep. 

After he left the meeting, Paul ran down the hill from the school whistling. He was late for his 
job at the concert hall. Paul was an usher there. He showed people to their seats. He carried 
messages for them. He brought them their programs with a polite bow. Everyone thought he 
was a charming boy and the best usher at the hall. 

When Paul reached the concert hall that evening, he went immediately to the dressing room. 
About six boys were already there. Paul began changing his clothes with excited hands. He 
loved his green uniform with the gold pockets and design. 

Paul rushed into the concert hall as soon as he had changed clothes. He ran up and down the 
hall, helping people. He became more and more excited. His face became pink and his eyes 
seemed larger and very bright. He looked almost handsome. At last everyone was seated. 
The orchestra began to play and Paul sat down with a sigh of relief. 
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The music seemed to free something in Paul's spirit. Then a woman came out and began to 
sing. She had a rich, strong soprano voice. Paul felt truly happy for the first time that day. 

At the end of the concert Paul went back to the dressing room. After he had changed his 
clothes again he went outside the concert hall. He decided to wait for the singer to come out. 
While he waited he looked across the street to the large hotel called "The Schenley."  All the 
important people stayed at The Schenley when they visited Pittsburgh. Paul had never been 
inside it, but he used to stand near the hotel's wide glass doors. He liked to watch the people 
enter and leave. He believed if he could only enter this kind of a hotel, he would be able to 
leave school, his teachers, and his ordinary, gray life behind him. . . forever. 

At last the singer came out of the concert hall. Paul followed her as she walked to the hotel. 
He was part of a large crowd of admirers who had waited to see her. When they all reached 
the hotel, she turned and waved. Then the doors opened and she disappeared inside. Paul 
stared into the hotel as the doors slowly closed. He could feel the warm, sweet air inside. And 
for a moment, he felt part of a golden world of sparkling lights and marble floors. He thought 
about the mysterious dishes of food being served in the hotel's dining room. He thought about 
green bottles of wine growing cold in silver buckets of ice. 

He turned away from the hotel and walked home. He thought of his room with its horrible 
yellow wallpaper, the old bed with its ugly red cover. He shook his head. 

Soon he was walking down the street where he lived. All the houses on Cordelia Street were 
exactly alike. Middle class businessmen had bought them for their families. All their children 
went to school and to church. They loved arithmetic. As Paul walked toward his house he felt 
as if he were drowning in ugliness. He longed for cool colors and soft lights and fresh flowers. 
He didn't want to see his ugly bedroom or the cold bathroom with its cracked mirror and gray 
floor. 

Paul went around to the back of his father's house. He found an open window and climbed 
into the kitchen. Then he went downstairs to the basement. He was afraid of rats. But he did 
not want to face his own bedroom. Paul couldn't sleep. He sat on the floor and stared into the 
darkness until morning came. 

The following Sunday Paul had to go to church with his family. Afterwards, everyone came 
home and ate a big dinner. Then all the people who lived on Cordelia Street came outside to 
visit each other. 

After supper Paul asked his father if he could visit a friend to get some help with his arithmetic. 
Paul left the house with his school books under his arm. But he didn't go to his friend's house. 
Instead he went to see Charley Edwards. Charley was a young actor. Paul liked to spend as 
much time as he could at the theater where Charley Edwards and his group acted in their 
plays. 
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It was only at the theater and the concert hall that Paul felt really alive. The moment he 
smelled the air of these places he felt like a prisoner suddenly set free. As soon as he heard 
the concert hall orchestra play he forgot all the ugly, unpleasant events in his own life. 

Paul had discovered that any kind of music awakened his imagination. 

Paul didn't want to become a musician, however. He didn't want to become an actor, either. 
He only wanted to be near people who were actors and musicians. He wanted to see the kind 
of life these artists led. 

Paul found a schoolroom even worse after a night at the theater or the concert hall. He hated 
the school's bare floors and cracked walls. He turned away from his dull teachers in their plain 
clothes. He tried to show them how little he thought of them and the studies they taught. 

He would bring photographs of all the actors he knew to school. He would tell the other 
students that he spent his evenings with these people at elegant restaurants. Then he would 
announce that he was going away to Europe or to California, or to Egypt for a while. The next 
day he would come to school smiling nervously. His sister was ill, he would say. But he was 
still planning to make his trip next spring. 

Paul's problems at school became worse. Even after the meeting with his teachers, things did 
not get better. He told them he had no time to study grammar and arithmetic. He told them he 
had to help the actors in the theater. They were old friends of his. 

Finally, his teachers went to Paul's father. He took Paul out of school and made him get a job. 
He told the manager at the concert hall that Paul could not work there anymore. His father 
warned the doorman at the theater not to let Paul into the place. And Charley Edwards 
promised Paul's father not to see Paul again. 

All the actors at the theater laughed when they heard about the stories Paul had been telling. 
The women thought it was funny that Paul had told people he took them out to nice 
restaurants and sent them flowers. They agreed with the teachers and with his father that 
Paul's was a bad case. 

_______________________________________________________________ 

Words in This Story 

 

Pittsburgh -  (Placename) a port in SW Pennsylvania; the largest river port in the US and an 
important industrial center, formerly with large steel mills.  

vein - n. any one of the tubes that carry blood from parts of the body back to the heart 
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eyebrows - n. the line of hair that grows over your eye 

usher - n. a person who leads people to their seats in a theater, at a wedding, etc. 

uniform - n. a special kind of clothing that all the members of a group or organization wear 

marble - n. a kind of stone that is often polished and used in buildings and statues 

wallpaper -n. thick decorative paper used to cover the walls of a room 

soprano - adj.  relating to the highest female singing voice or the highest voice part in a 
singing group 
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  Cogni=ve	
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  Learning	
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See	
  a	
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  language	
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